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Abstract 
Considering the emotional issues that students meet in the development of their careers (anxiety, low self-esteem, 
weak self-efficacy, low capacity to plan, organize, and carry out tasks or goals etc.), we developed an intervention 
program, based on holistic and systemic perspective, that integrated experiential and career techniques to increase 
emotional stability, self-esteem, self-efficiency, and self acceptance. We used the test-retest experiment, with two 
groups of subjects (experimental and control group). Psychometric methods were used. Statistical analysis confirmed 
that our program efficiently increased the variables mentioned above. 
© 2011 Published by Elsevier Ltd. Selection and peer-review under responsibility of PSIWORLD 2011 
Keywords: metaphoric approach; experiential intervention; career development 
1. Introduction 
More and more in the last years, the process of career development was a central issue in many studies, 
which emphasized the need to integrate professional and personal-emotional difficulties in a holistic and 
systemic perspective on careers consistent with the continuous changes and uncertainty that characterize 
the work world. A lot of authors emphasize the idea that translating experiences into career choices 
requires people to acquire a high level of self-awareness (Niles; Bowlsbey-Harries, 2002; Amundson, 
2002; Hailung, 2002). People often need help clarifying their values, life-role experiences, interests, and 
motivation as they attempt to make career choices. Many clients manifest low self-esteem, weak self-
efficacy, and little hope that the future can be more satisfying than the past. Considering this idea, in a 
study developed in 2006, Feride Bacanli mentioned some negative personality characteristics (e.g., 
external locus of control, low self-esteem, low self-confidence, high level of irrational belief) to be at the 
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roots of an individual’s personal indecisiveness and career indecisiveness. This negative personality and 
some factors concerning the individual’s fear of commitment and socially prescribed perfectionism might 
be part of the indecisive personality. Moreover, a high level of anxiety, external locus of control, low self- 
esteem, and inadequate identity formation characterized career indecisive individuals (Bacanli, 2006).The 
conclusion is that such clients often require more assistance in resolving their career dilemmas than a test 
battery can provide.  
Gysbers et al. (Lee, Johnston; 2001, p.179) argued that career interventions should consider the whole 
person, working to understand all aspects of a client’s life in terms of their ,,human career”. These aspects 
include the roles a person fills (such as employee, parent, community member), the settings in which they 
operate (home, work, school), and the events that impact their life (first job, marriage, illness, and 
retirement). Further, diversity factors such as gender, race/ethnicity, socio-economic status, and religion 
are all important to consider. Taking this holistic perspective, and considering the roles, settings, and life 
events of a client, will allow the career intervention to address not just crises, but development of 
important capacities. This means that the intervention should go beyond assessing current status, and 
consider how to develop potential. This positive approach is particularly important in an environment that 
demands more flexibility, resilience, and openness to learning than ever before. Many other studies (Guay 
et al., 2006; Sedlacek, 2007; Amundson, 2005) argued the need to incorporate this holistic and systemic 
perspective into career interventions and to empower people as they make meaning of their life 
experiences and translate that meaning into appropriate occupational and other life experiences.  
Using metaphors in the process of career exploration and development becomes a more effective 
method to integrate individual sensitive, affective, intellectual, social, and spiritual dimensions, and to 
help people with various career issues (Amundson, 2005). The open and dynamic nature of the 
experiential group gives the participants the opportunity to better understand the professional and social 
reality. Because of the poor empirical data concerning the use of metaphors in career experiential groups 
in students, we decided to develop a new method by combining career metaphorical and humanistic-
experiential techniques. This program addresses to indecisive students and can be applied to other career 
or life issues, too. 
2. Pourpose of study 
In light of the above, the goals of the present study were to extend the field of career interventions by 
structuring an intervention program (the independent variable), based on a holistic and systemic 
perspective. Our program combined experiential techniques and some new, original metaphoric elements 
consistent with some recent career theories and practices, and is reflective of some of the social and 
economic changes that are impacting working life. 
In addition, in line with the literature mentioned above, through this program we proposed to increase 
the emotional stability, the self-acceptance and self-efficiency, and to optimize self-esteem (the dependent 
variables), as elements involved in the process of career development. 
We hypothesized that the experiential group focused on career exploration and development represents 
an efficient method to increase the emotional stability, self-acceptance, and self-efficiency and to optimize 
self-esteem.  
So, after the program we anticipated increased values of the dependent variable, with significant 
differences: on retest, comparing to initial assessment and between the experimental and control group. 
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3. Method 
To accomplish the objectives, we used the test-retest experiment, with two groups of subjects 
(experimental and control group). We also used psychometric methods. 
3.1. Variables 
The independent variable was the experiential program with two modules: first module had seven 
weekly meetings, with three hours each, and the second module had five weekly meetings, with four 
hours each; the entire program was developed in 42 hours. The diagnostic instruments were administrated 
in the first and in the last session. As we mentioned above, the program combined experiential and career 
techniques, which integrated personal and career metaphors. The techniques used in this program were: 
the metaphoric exercise ,,Room of mirrors” that facilitates awareness of the personal projections on the 
others and of the way that group relations are perceived based on the structure of the inner space; the 
,,Paradox sociomatrice” exercise was used to maintain here and now the perception of the group members, 
in order to test the effects of changing perspectives and open emotional expression; the dramatization 
,,Explorers  and  natives”  was  used  to  externalize  the  latent  group  conflicts,  the  open  alliances  or  the  
interior group secrets, the methods these alliances attain their goals, the group members' ability to 
organize and to be efficient, their strategies to reduce anxiety, communication through universal language; 
,,Who am I” metaphor facilitated inner exploration, and inner conflict solving; ,,The Mountain” metaphor 
facilitated the awareness of personal and career issues, such as uncertainty and the need for exterior 
support for clearer and more adequate decisions, negative self-image, low ability to plan, organize, and 
goal accomplishment; the metaphor ,,Career as life story” revealed the past and present career 
experiences, and facilitated future career exploration; the metaphor ,,Career as theatre” was focused on the 
roles, settings, and life events; the exercise ,,20 things I like to do” was focused on contextual and familial 
factors (such as family, community, ecology, free time, and spirituality); the metaphor ,,Career as an 
inheritance” was based on the idea that careers are passed on transgenerationally in the form of such 
things as genetic endowment, social class, educational opportunity, childhood messages and expectations, 
family traditions. Other used techniques were: gestalt provocative techniques (body self-awareness 
exercises, relational and affective awareness exercises, imagistic awareness and cognitive restructure 
exercises), NLP techniques, active listening etc.  
The dependent variables were: emotional stability, self-acceptance and self-efficiency, self-esteem. 
3.2. Participants 
The sample consisted of 24 students, who ranged in age from 20 to 23 years (M=20.25), mostly 
women. 12 students participated in the experimental group and 12 in the control group. All participants 
were students in different fields in the University of Pitesti, and they offered voluntarily to participate in 
our study. No counseling was applied to the control group; the psychodiagnostic instruments were applied 
to measure the variables, and data were compared to the experimental group. 
3.3. Instruments 
The following psychodiagnostic instruments were used: Revised NEO Personality Inventory (NEO PI-
R) to measure the emotional stability and self-efficiency variables, Self-Esteem rating Scale (SERS) to 
measure self-esteem variable, and Dysfunctional Attitudes Scale, Form A to measure self-acceptance 
variable. 
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4. Findings 
Statistical quantitative analysis was computed to evaluate the numerical quantitative relations among 
the studied variables. Student t test was computed to evaluate the results of the intervention program in 
two situations: Paired-Samples T Test to test the significance of the differences between the data in the 
test-retest situation, and Independent - Sample T Test to test the differences between experimental and 
control group. Descriptive Statistics were also performed. Data were analyzed using the SPSS (Version 
10.0 for Windows).  
There were significant statistical differences considering all the variables involved in the study. 
Table 1: Paired-Samples T Test values 
t df Sig (2-tailed) 
Nevrozism factor (emotional stability) 4.070 11 .002 
Conscientiousness factor (self-efficiency) 4.204 11 .001 
Self-esteem 
Self-acceptance 
-8.854 
3.373 
11 
11 
.001 
.006 
Table 2: Independent-Samples T test values 
t df Sig (2-tailed) 
Nevrozism factor test-retest (emotional 
stability) 
-4.084 22 .000 
Conscientiousness factor (self-efficiency) 5.828 22 .000 
Self-esteem 
Self-acceptance 
6.636 
-6.545 
22 
22 
.001 
.000 
Statistical analysis confirmed our hypothesis so we concluded that the proposed combined group 
program was an effective method to challenge the difficulties that young people face in the process of 
career development, and to facilitate, using the experiential strategy, a more direct and natural access to 
self-knowledge (an essential part of the individual career).  
We based our research on the idea that a modern career involves more that occupational and 
professional knowledge, it will require developing a unifying perspective that integrates sensitive, 
affective, intellectual, social, and spiritual dimensions. This means that we went beyond considering 
values, interests, abilities, and personality factors, and facilitated the access to self-knowledge and to 
personal inner potential. This holistic perspective allowed the participants of our study to maturely and 
creative involve in the process of personal development and actualization, to responsibly decide, to 
connect  with  their  own person,  with  others,  and with  the  world.  The  strategy to  provoke,  to  explore  (to  
analyze), and to personal and interpersonal restructure respected the principles of open and authentic 
expression, of ,,here and now” experimenting. Using metaphors was an efficient method to stimulate and 
develop individual and group recourses. 
In the same time, participants became more self-controlled, less anxious, more relaxed, even-tempered, 
and more able to adequate face stressful situations; they realistic and accurate appreciate themselves and 
others so became more optimistic and self-trusted; they are more aware of personal needs and purposes, 
and more able to action (to plan, to organize, to carry out tasks). In the field of personal career, became 
more obvious that the students manifest a higher ability to view their career more adequate, more 
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connected to their own person, to their life, family, environment, spirituality. So, they developed a holistic 
perspective on their life and career, translated into a more active process of academic and occupational 
achievement. 
5. Conclusions 
The proposed combined group program was an effective method to challenge the difficulties that 
young people face in the process of career development, and to facilitate, using the experiential strategy, a 
more direct and natural access to self-knowledge (an essential part of the individual career). 
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